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SGSAT Teaching, Learning and Curriculum Handbook
1. Policy Intent

This handbook gives an insight into the approach to Teaching, Learning and Curriculum Development in the
schools within the SGS Academy Trust. It serves to respond to our first Strategic Priority - to enhance the
quality of education we provide to our students.
2. Scope

All staff within SGSAT, Trustees, LSB Members and all collaborators and interested parties.
3. Procedures

This policy sets out a coherent and consistent vision for the Trust, recognisable to stakeholders and those
outside the Trust alike, as a practical and ethical approach to education, and allows for a consistent and
coherent overall strategy to be implemented by each school while enhancing the opportunities for each
school to develop within in its own context.
4. Policy Implementation

All staff are responsible for the implementation of this handbook.
5. Enforcement

Teaching and Learning is monitored across the Trust by the Leadership Teams, and by the Trust Executive.
6.

Related Policies, Procedures, Charters, Plans, Guidance and Legislation

SGSAT Strategic Priorities; school-based procedural arrangements.
7. Impact

The purpose of this Handbook is to provide a clear and precise set of principles for good teaching which can be
used as the basis of fair and consistent judgements across all schools as to the quality of learning, in line with
the SGSAT SP1.
This handbook acts as a cornerstone for professional development, Quality Assurance, and school
improvement across the Trust.
8. Additional useful information
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None.
9. MANDATORY INITIAL IMPACT SCREENING
Completed by:
Name S D MILES
Title DCEO
30/09/2020
I have read the guidance document: Completing a Policy Impact Assessment?
If this policy has been up-dated, please tick to confirm that the initial impact
screening has also been reviewed:


☐

EQUALITY AND DIVERSITY IMPACT ASSESSMENT
This policy seeks to:
Promote learning experiences that meet the needs of particular
cohorts and also promote up-skilling and training for employees
Disability
Treat with equal dignity, all learners and staff; and monitor
participation, performance and progress of learners and staff with
disabilities and act to address inequalities.
Faith or Belief
No appreciable impact
Gender
No appreciable impact
Race or Ethnicity
No appreciable impact
Orientation
No appreciable impact
Gender reassignment
No appreciable impact
Economic disadvantage
Use available resources to identify and address any issues of
inequality as a result of social and economic factors. Supporting
learners and staff, both academically and pastorally in order for all to
be successful
Rural isolation
No appreciable impact
Marriage
No appreciable impact
Pregnancy & maternity
No appreciable impact
Carers & care leavers
Use available resources to identify and address any issues of
inequality as a result of being in care or a care leaver. Supporting
learners both academically and pastorally in order to be successful.
Vulnerable persons
Use available resources to identify and address any issues of
inequality as a result of being a vulnerable person. Supporting
learners both academically and pastorally in order to be successful.
Please identify any sections of the policy that specifically seek to
None.
maximise opportunities to improve diversity within any of the Trust’s
stakeholder groups:
Please identify any sections of the policy that specifically seek to improve None.
equality of opportunity within any of the Trust’s stakeholder groups:
Is there any possibility that this policy
If you have ticked yes (red), which
could operate in a discriminatory
characteristic will be most affected?

☐
way?
Choose an item.
If yes please confirm that the Policy has been sent for a full
Click or tap to enter a
☐
Equality & Diversity Impact Assessment, and note the date:
date.
Characteristic
Age
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Note: if the policy does not seek to increase diversity or improve equality you should go back and
review it before submitting it for approval.
MAPPING OF FUNDAMENTAL RIGHTS
Which United Nations Convention
Art. 28 Right to education
on the Rights of the Child (UNCRC),
Choose an item.
Right does this policy most protect:
Choose an item.
Which Human Right (HRA) does this Art. 9 Freedom of thought, conscience and religion
policy most protect:
Choose an item.
DATA PROTECTION & PRIVACY BY DESIGN SCREENING
Tick to confirm that you have considered any data protection issues as part of the
design and implementation of this policy; and, that implementing this policy will not
result in the collection, storage or processing of personal data outside of official Trust
systems:
Tick to indicated that this policy has or requires a Data Privacy Impact Assessment:


☐
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Intent
This handbook is intended to stimulate improvement and add greater consistency to the approach to
Teaching, Learning and Curriculum Development in the schools within the SGS Academy Trust.
Each school continues to develop strategies, approaches and models suited for their circumstances and their
students, each staff team’s professional development requirements are different, and success means different
things in each environment, but all share common aspirations, many of which will be realised through highquality teaching. These are our Ten Values.

The Ten Values
1.
That every student matters and there should be no barriers to achievement for any student in our
Trust
2.

That the curriculum offer in each school should be broad, balanced and creative

3.

That the curriculum should actively prepare students for success in employment and lifelong learning

4.
That teaching methods used by staff should be based on research, drawing on up to date evidence of
best practice internationally
5.
That we stay up to date with, and make good use of, developments in cognitive science in the
classroom
6.
That developing students’ ownership and awareness of their own learning – metacognition – is vital to
their success both in school and in later life
7.
That teaching and non-teaching staff are both equally important in achieving success for the students
in our schools
8.

That success is measured in many more ways than simply academic performance

9.
That teachers’ subject specialist knowledge is as important as their pedagogical knowledge, and
equally worthy of professional development
10.
That teaching and learning is all times a respectful, mutual relationship that foregrounds the core
values of our schools and our Trust.
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Aims
We hope that this handbook:
•
Sets out a coherent and consistent vision for the Trust, recognisable to stakeholders and those outside
the Trust alike, as a practical and ethical approach to education
•
Allows for a consistent and coherent overall strategy to be implemented by each school while
enhancing the opportunities for each school to develop within in its own context
•
Provides a clear and precise set of principles for good teaching which can be used as the basis of fair
and consistent judgements across all schools as to the quality of learning.
•
Acts as a cornerstone for professional development, Quality Assurance, and school improvement
across the Trust
•
Strikes a balance between autonomy and consistency. This handbook is clear on the things we agree
on as a Trust, and which we have in common. It is clear about what we can expect to see in every classroom
and what we can ask of every teacher. But we also recognise that teachers ultimately know their own students
best and thus this handbook does not specify, for example, what subjects should be taught, how planning
should be completed, the timings of lessons or the types of assessment that should be used. We have a shared
set of values and a coherent educational philosophy but we believe that the leaders and teachers of each
school are best placed to make those decisions at a local level. We respect and encourage, in short, the
professionalism of all our staff.
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Our Curriculum Vision
At SGSAT we believe that all students should enjoy a curriculum that is broad, balanced and creative. Each
school’s curriculum should reflect the local context of the school and bring the vision and values of the school
to life. Choices and pathways within the curriculum should ensure that each student makes the most progress
they can, and afford them the best opportunity to proceed successfully into the next steps of education or
employment.
The curriculum is:




the framework for setting out the aims of a programme of education, including the knowledge and
skills to be gained at each stage (intent)
the translation of that framework over time into a structure and narrative, within an institutional
context (implementation)
the evaluation of what knowledge and skills learners have gained against expectations (impact)

Curriculum Intent is where we ask, ‘What is our ambition for our students: what we want students to learn
and why, to ensure that everyone can be the best version of themselves?’ We aim to be a learning community
which is both inspired and inspiring, where students can grow in a supportive, aspirational and caring
environment. We aim to provide an education for all our students which genuinely inclusive and which opens
doors, preparing them for progression into further education, apprenticeships and employment.
Curriculum Implementation is where we ask, ‘What are the most effective ways of organising learning to
achieve our intent? How can staff ensure that our students’ experience of the curriculum helps them to grow
every day?’
Curriculum Impact is where we ask, ‘How will success be measured? How can we tell when we have achieved
our intended curriculum and judge the best ways to keep improving?’
The curriculum is not the same thing as teaching or assessment, but ‘implementation’ links closely to
pedagogy – how we plan learning – and ‘impact’ is entwined with assessment – how we judge learning.
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Rosenshine’s Principles of Instruction
Professor Barak Rosenshine’s (2012) paper on the principles of effective instruction has been adopted as the
SGSAT’s guiding pedagogical framework to support teachers in developing high-quality learning experiences.
The principles are outlined below:

In practice, teaching staff will begin the majority of
lessons with a review of prior learning in the form of a
retrieval quiz. Ebbinghaus found that people typically
forget over 60% of what they had been taught within
one day of learning it. This occurs because without mental rehearsal and encoding into long-term memory, the
learning is stored in short-term memory and decays quickly. The retrieval quiz is one method teachers should
employ to support students in retaining more of what they learn for the long-term. Typically, quizzes should
include questions on content from: the previous lesson; the previous week; the previous unit; any point in the
course.
With a sound understanding of the limits of working memory, teachers should present new material in small
steps, assisting students as they deliberately practice, so that students do not suffer from cognitive overload
and confusion. Once the necessary pre-requisites have been mastered, teachers proceed to the next step.
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Effective teachers actively employ questioning strategies to check for student understanding of new concepts
or skills, diagnose misconceptions and to probe to deepen understanding. Well-rehearsed routines, coupled
with high expectations, enable this to happen. Teachers should choose who to question based on a variety of
factors so that it is not left to chance. A no hands up approach means that all students are aware that they could
be called on at any point to answer questions and encourages them to maintain engagement with the lesson.
Teacher exposition is the primary method used to explain concepts, skills or knowledge to students for them to
understand. Part of this process involves modelling so that students see, first-hand, how to solve the problem
being posed to them. One form of modelling a teacher may use is a completed example – a WAGOLL (what a
good one looks like). A second common form is a worked example, whereby the teacher live models the solution
by working through each step; in doing this, teachers share their metacognition with students to enable them
to better understand how the outcome has been derived.
Frequent use of questioning and the use of low stakes assessment in lessons is vital. Understanding exactly
where students are in their learning at frequent intervals enables a teacher to make informed decisions about
the future direction of learning within and between lessons.

Our Teaching and Learning Commitment
In order to achieve our shared vision and beliefs it is important that teaching and learning is as effective as it
can be. SGSAT schools are research-informed environments that choose the best models available to shape our
approach to our curriculum offer, teaching strategies and methods of assessment. When teachers are aware of
the evidence provided by cognitive science and educational research on how students learn best and retain
information, then they will be able to plan learning sequences to harness this to best effect.
Our Teaching and Learning Commitment (TLC) sets out expectations for pedagogy in the implementation of the
curriculum and the intended impact on students in the classroom. It comprises of eight areas of effective teacher
practice, with associated intended impact on student learning.
Implementation
(effective teacher practice is characterized by…)
1. High expectations of learning behaviour
a) Routines are embedded and support effective
classroom management
b) Consistent application of behaviour policy
c) Reinforcing effort and provide recognition
2. Quality of instruction

Impact
(so that students are…)
1. Demonstrating behaviour appropriate for the
learning session
a) Minimal valuable lesson time is wasted dealing
with low-level disruption
b) Students can think hard about their learning free
from distraction
c) Students understand the connection between
effort and achievement
2. Challenged by their learning
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a)
b)
c)
d)

Highly effective explanations
Clearly defined outcomes
New knowledge is founded upon old knowledge
Teachers model excellence and how to achieve
it

a) Students quickly grasp key ideas
b) Students have complete clarity of task - around
what they are learning and what success looks
like
c) Students can learn new ideas by reference to
ideas they already know
d) Students know what excellence looks like

3. Subject expertise

3. Expected to display curiosity in our learning

a) High quality subject expertise and passion for
learning
b) Misconceptions are planned for and addressed
c) Comprehensive understanding of the curriculum
and relevant subject specifications
d) Making connections between underlying
concepts

a) Students are inspired to love the subject
b) Students overcome common misconceptions
c) Teachers are able to confidently teach to the top
and students are successful in their
examinations
d) Students can make links across key subject skills

4. Making it stick

a)
b)
c)
d)

Regular low-stakes testing
Ensuring regular practice of learning
Learning is interleaved
Summative assessment is cumulative

5. Adaptive teaching
a) Every lesson is pitched high for all students
b) Support and scaffold learning for identified
students in the lesson
c) Strong awareness of students with identified
learning needs
d) Adapts teaching as needs emerge
6. Effective feedback
a) Timely feedback to maximise learning
b) Formative assessment is embedded throughout
a lesson
c) Whole class feedback is used in place of
individual written comments, where possible
d) Students are given time to reflect and act upon
feedback
7. High standards of written and oral
communication

4. Clearly aware of and engaged in the outcomes of
our learning
a) Students can embed learning into their long
term memory
b) Students can develop fluency and accuracy
c) Students revisit material in a way which
promotes long term memory
d) Students see the relevance in revision for all
topics covered
5. Enabled to develop independence and
the ability to reflect on our own learning
a) Students are challenged to exceed expectations
b) Students are able to access the learning in the
lesson
c) All students with identified needs make
exceptional progress
d) All students make exceptional progress
6. Making progress in their learning
a) Students can quickly unlock further learning
b) Teachers adapt the learning live to suit the
needs of the students
c) Teachers provide high-quality and workloadfriendly feedback
d) Students are given an opportunity to improve
their work
7. Supported to exhibit high standards of
written and oral communication
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a) Teachers and students are expected to use tier 2
and tier 3 vocabulary in written and oral
communication
b) Spelling, punctuation and grammar (SPAG) are a
central part of the feedback process
c) New language is explicitly taught
d) Opportunities to read challenging subject texts
are maximised

a) Students read, write and speak with fluency and
accuracy
b) Students get time to correct SPAG issues
c) Students understand key terms, their
definitions, characteristics and examples
d) Students are exposed to wider vocabulary

8. Required to be respectful and considerate and
challenged to develop resilience and
resourcefulness
a) Students understand how their learning relates
a) Links to employment are made explicit
to their future
b) Partnerships with employers and the community
b) Students develop a deeper understanding of the
are embedded in the classroom
partnership with the community
8. Preparing and inspiring for employment and
future study

Frequently Asked Questions
The table above, informed by Rosenshine, reflects the core of what we, as Trust, believe to be effective
classroom practice. The remainder of this Handbook covers areas that teachers, learners and parents will
consider over time, and answers frequently asked questions about the approach of our schools.
What is meant by Knowledge and Understanding?
Learning has been defined in cognitive psychology as an alteration in long-term memory. Progress, therefore,
means knowing more (including knowing how to do more) and remembering more. When new knowledge and
existing knowledge connect in students’ minds, this gives rise to understanding. If students attain within a
well-sequenced, well-constructed curriculum, they are making progress.
This is not simply, however, about acquiring knowledge. Students’ minds are not ‘empty vessels’ waiting to be
filled with isolated, disconnected pieces of information. Students learn new knowledge when new concepts
are connected in their minds with what they have already learned. Every time a student encounters a word or
an idea they have previously learned, but applied in a new context, it adds to the complexity of their
understanding of that concept. In other words, they develop a deeper understanding of that concept and
enhance their capacity to use that concept in their own thinking.
The corollary of this is that where pupils lack prior knowledge, they may find it difficult to learn new
knowledge or skills. That is why teachers must always seek to know the starting points and prior progress of
the students they teach.
We recognise no ‘opposition’ between knowledge and skills: a skill is the capacity to perform, whether
cognitively or physically, drawing on prior knowledge.
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What is the National Context?
The National Curriculum is a set of subjects and standards defined by the government. It covers what subjects
are taught and the standards children should reach in each subject. As academies, our schools do not need to
follow the National Curriculum but must teach a broad and balanced curriculum including a number of
statutory requirements.
Our aim is that the curriculum we offer at each school is much greater than the sum of a list of qualifications.
Those planning the curriculum should identify the endpoints that they wish students to reach, considering
what key concepts and skills pupils must grasp in order to achieve these endpoints.
A good curriculum is:






Balanced - broad but not shallow, deep but not narrow.
Rigorous – developing disciplinary habits of the mind; thinking like a scientist, artist, historian,
engineer.
Coherent - allowing students to make connections between learning experiences through themes,
subjects and differentiated tasks.
Progressive – planned so provide clear progression over time within each topic or area of expertise.
Focused - what are the Big Ideas that underpin the subject as we want it to be taught?

What is meant by Life Chances?
SGSAT exists to improve life chances: designing and offering a high quality curriculum is central to that. It is a
matter of social justice and equity, because it is the most disadvantaged children who are most likely to miss
out on the things that a strong curriculum supplies. It is they who are more likely than their peers not to hear a
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rich vocabulary and encounter the concepts that this vocabulary communicates outside of school. Our schools
will explicitly aim to improve social mobility through every aspect of our work.
What does Cultural Capital mean?
The National Curriculum defines Cultural Capital as, ‘the essential knowledge that pupils need to be educated
citizens, introducing them to the best that has been thought and said and helping to engender an appreciation
of human creativity and achievement.’ The education system and wider society both place a premium on the
knowledge and ways of thinking developed by acquiring cultural capital, explicitly and implicitly. Our schools
will work hard to identify ways of enriching the cultural capital of students, both in and out of lessons, to
provide all students an equal chance to succeed in life.
What does a good Learning Environment look like?
The school environment should be designed as far as possible to support positive behaviour and learning and
give clear messages to the students about the extent to which they and their efforts are valued. Classrooms
should be organised to support student access to learning, on-task behaviour, and appropriate social and
interactional skills and independence. Materials and resources should be arranged to aid communication,
understanding, and accessibility and reduce anxiety, uncertainty, frustration and disruption. Displays should help
develop self-esteem through demonstrating the value of every individual’s contribution, and the school overall
should provide a welcoming environment.
Are routines important?
Well-established routines and expectations set and maintain a strong positive learning environment and culture.
Each school will have routines and procedures designed to ensure that students maximise the time available for
their learning. Seating plans are a highly effective way of organising students depending on the need in a
particular lesson. All teachers are expected to have seating plans for their classes and see these as fluid
documents, adapting as the need arises.
What do I need to know about planning?
The established curriculum for a particular course of study should be planned at a long-term, medium-term and
lesson level. At the broadest scope, a long-term plan outlines the units to be studied and the intended order for
them to be delivered in. The medium-term plan provides the considered sequencing of learning for each lesson
in a unit/topic. A unit will have a set of learning intentions which are shared at a lesson level in the form of
objectives or big questions so that students understand the aim of the lesson and where it fits into the bigger
picture. An objective or big question may span more than one lesson, so may appear in a series of lessons
depending on subject need. Teachers and subject leaders are best placed to make these decisions.
How do we report progress?
All students will all be given aspirational yet reachable goals which reflect the progress they have made prior to
joining us, assessed both by external and internal means. Schools will use national benchmarks to calibrate these
targets to ensure that they are sufficiently ambitious, but will take each individual student’s needs and
circumstances into account when agreeing them. These targets will be used by teacher to set work that will
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challenge each student at an appropriate level, and allow staff, students and parents to determine the progress
they are making. Headteachers and their staff are best placed to make decisions on how best to assess in their
contexts.
What is Challenge for All?
Challenge is the ‘provision of difficult work that causes students to think deeply and engage in healthy struggle’.
What makes work challenging is relative to each student and is based on their Zone of Proximal Development
(ZPD) (Vygotsky, 1978). The ZPD (struggle zone) refers to the difference between what a learner can do unaided
(comfort zone) and what they cannot do yet regardless of scaffolding (panic zone). Poorly pitched work will lead
to boredom, limited thinking or high stress and cognitive overload; the ultimate consequence of this is
ineffective learning. Teachers should aim to pitch students’ learning in their struggle zone where challenge is
high, stress is low, thinking is required and learning is more effective. Scaffolding should be used to provide
support and is tapered away as students develop security over the content.
The following equation, devised by Adam Boxer, provides a cogent overview of how challenge can be ensured
in teachers’ planning. Any of the elements in the formula can be modified in planning or during the lesson with
relatively little effort but yield high impact on learning.
𝐶ℎ𝑎𝑙𝑙𝑒𝑛𝑔𝑒 =

𝑡𝑎𝑠𝑘 𝑞𝑢𝑎𝑛𝑡𝑖𝑡𝑦 + 𝑐𝑜𝑛𝑡𝑒𝑛𝑡 𝑑𝑒𝑚𝑎𝑛𝑑
𝑝𝑟𝑖𝑜𝑟 𝑘𝑛𝑜𝑤𝑙𝑒𝑑𝑔𝑒 + 𝑒𝑥𝑡𝑒𝑟𝑛𝑎𝑙 𝑠𝑢𝑝𝑝𝑜𝑟𝑡𝑠

If the top line is high, or if the bottom line is low, then challenge is high. Conversely, if the top line is low, and
the bottom line is high, then challenge is low. Teachers can use this formula to review their planning in respect
of providing adequate challenge for all students. In addition, this approach supports the notion of not using
differentiation by task, which is often a workload generator for teachers with limited impact for students. We
recommend use of the term ‘adaptive teaching’ rather than ‘differentiation’ in planning, because it better
represents our approach to and philosophy of teaching to highest possible level for all students. It is the targeted
scaffolding, which tapers away over time, and the quality of teaching described above, that allows them to
access learning in a responsive way.
What is meant by Independent Learning?
Independent learning is an important part of students achieving their best and reaching their goals and this
includes home learning and the use of Knowledge Organisers, a summative document that contains the key
information that students need to know for a particular topic.
How important is Literacy?
Literacy is a key consideration for every teacher. The correlation between vocabulary size and life chances is as
firm as any correlation in educational research. Vocabulary is important, because it embodies and
communicates concepts, because children from the most disadvantaged backgrounds generally encounter far
fewer words, and hear a narrower range of vocabulary, than their more advantaged peers, and because the
considerable majority of vocabulary is only really encountered when reading and is not used in everyday
speech. If we want to give all children opportunity, a good place to start is through reading to them frequently,
pg. 15

SGSAT Teaching, Learning and Curriculum Handbook
introducing new vocabulary and meaning within contexts that stimulate their thinking. Subsequently, it is
important to teach them a range of curriculum subjects that will provide a wide vocabulary and a rich
understanding of the meaning of the words encountered.
All teachers should work to ensure that students possess strong literacy skills, both in the written and oral forms,
and to develop them across every subject in the curriculum. Central to this is for students to learn to be able to
independently identify and correct spelling, punctuation and grammar (SPAG) in their own work. Schools should
ensure that students receive the same expectations across subjects by agreeing consistent approaches to the
teaching and promotion of literacy across the curriculum. Wherever possible, students should be given
opportunities for extended writing, to allow them to practice and improve their language skills.
A strong vocabulary is central to being literate and, where possible, teachers should use the approach of the
Frayer model to introduce and develop students’ vocabulary and display an active awareness of the Beck et
al’s concept of the Three Tiers of vocabulary.
Tier 1 words occur frequently in everyday life. Such words generally are not worth teaching explicitly,
especially to native speakers, as they will be understood naturally, Examples of Tier 1 words would be clock,
school, happy and walk.
Tier 3 words are our subject-specific key words and other terms not frequently used except in specific content
areas, or words used in a specific way within an academic context (like ‘ and teachers should be alert to the
explicit teaching of these within their subjects, as they occur within teaching. Examples of tier 3 words would
be hyperbole, algebra, and the science specific meaning of force.
Tier 2 words are characteristic of written texts but occur much less frequently in oral language. The vocabulary
that will perhaps have the biggest impact on student success is the vocabulary that you see often in books, but
rarely hear in speech, or hear almost exclusively in a school context. Words such as: retribution, conviction,
futility or evocation would all fall into the first part of this definition, whilst words such as evaluate, complex,
establish and analyse would fall into the second. Teachers should actively help students to acquire and use
Tier 2 vocabulary by consistently modelling the use of this language themselves, and consciously ensuring that
Tier 2 words encountered are understood by all students
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In the Frayer model, the keyword will nearly always be a tier 3 (subject specific) word. Tier 2 language (academic
tone) is to be encouraged and explicitly taught and modelled by teachers where the opportunity presents.
Teachers should challenge students’ use of tier 1 vocabulary and language structures through the insistence
that ‘format matters’. Student’s written and oral responses should, wherever practicable, be provided in full
sentences, using appropriate subject-specific terminology.
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